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President’s Message

Amanda Real, President

As the year draws to an end,
we may find time to reflect on
the year’s events: Things that
went well, things that did not
go well, what we hoped to ac-
complish, and what we look
forward to accomplishing in
the future. Reflection fosters
awareness, growth, and the
exploration and clarification of
our values.

The Texas Association of
School Psychologists values
advocacy, collaborative rela-
tionships, continuous improve-
ment, diversity, excellence, in-
tegrity, student-centered pro-
cesses, and visionary leader-
ship. These values inform the
Board’s thoughts and actions,
assisting in our continued
growth and development as an
organization.

It is equally important to ask
ourselves as we review this
year: did we embody the same
characteristics and skills that
we promote in students, fami-
lies and staff? For example,
did our work reflect appropri-
ate management of emotions,
promotion of empathy, and
maintenance of positive rela-
tionships to the degree we de-
sire? Did we measure our ef-

fectiveness
and push
for contin-
ued growth
of our eval-
uations,
recommen-
dations,
and pro-
gress monitoring? Were we
change agents across various
systems? We all know these
goals are sometimes difficult to
achieve. However, in taking a
deeper look and considering our
personal thumbprint on the suc-
cesses and shortcomings of the
year, we can help focus and pri-
oritize future actions and inter-
actions.

May 2018 be filled with growth,
persistence, collaboration, and
effective practices, as partners
on the path to ensuring all chil-
dren succeed in school, at home,
and throughout life.

P.S. Please join me in giving Dr.

Thomas Schanding a warm wel-

come, as he begins the 2018 year
as our new TASP President!

Amanda Real
TASP President, 2017



TASP 2017
Election Results

The votes for the 2017 TASP Election have been counted and candidates were notified of the re-
sults. Congratulations to the following members whose new terms on the TASP Executive
Board will begin January 1, 2018.

President-Elect: Art Hernandez

Secretary: Kelsey Theis

Treasurer-Elect: Curt Johnson

Area II Representative: Cammaron Trujillo

Area IV Representative: Cassandra Hulsey

Area VI Representative: Christy Chapman
Graduate Student Representative: Kristin Streich

In addition, the membership approved a by-law amendment to rename the Trainee member-
type category to Early Career.

It has been an honor serving the association and the profession during the past few years, and I
look forward to the growth of the profession and association, as TASP continues to partner to
achieve student success.

Brook Roberts
Past President

TEXAS A&M

UNIVERSITY
COMMERCE

Texas A&M University Commerce

Students are admitted to the School Psychology program in both the Spring and Fall semesters.
Deadlines for applications are 4/15 and 11/15, respectively.




TASP 25th Annual Fall Convention

By Jenna Becker

TASP is proud to wrap up this year’s Annual Professional Development Convention. We had
over 550 LSSPs from around the state of Texas learn more about various issues in school psy-
chology. Pre-Convention sessions featured Dr. Gill Strait’s presentation on Motivational Inter-
viewing and Dr. Gerard Gioia’s presentation on Executive Functioning. The Keynote session in-
cluded a message from TSBEP and an inspiring and uplifting message from Dr. John Kelly,
NASP President.

The regular convention featured a variety of sessions, including many 1.5 CPD Mini Skills ses-
sions. Sessions on autism, related services, social emotional learning, restorative justice, legal

updates, manifestation determination, and ethics were all particularly well attended. TASP is

grateful to all speakers who gave their time and knowledge to present at the Convention.

One of the newest features of this year’s Convention was the QR scanning during pre-
Convention sessions. With this successful launch, TASP looks forward to continuing to bring ef-
ficient ways to track attendance and CPDs at future conventions.

I would like to extend a HUGE thank you to all of the volunteers who contributed to making
this year’s Convention so successful, including the graduate student volunteers and TASP

Board members.

Next year’s Convention will be at the same location: the Dallas/Addison Marriott by the Quor-
um. Mark your calendars now for October 25-27, 2018!

Jenna Becker
Convention Chair

PhD Specialization

B in School Psychology
SCHOOL OF EDUCATION Department of Educational Psychology

UNIVERSITY

This PhD program at Baylor prepares individuals to be scholars who can contribute to the knowledge

base of how to best serve students in schools, tamilies and communities.

Program highlights:
* Opportunities for research and publication » Full-time or part-time options
with cutstanding faculty » Competitive assistantships available
* Opportunity for hands-on experience at the * Open to students with or without prior

Baylor Center for Developmental Disabilities school psychelogy training

Application deadline: February 1
For more information: baylor.edu/SOE/edp/schoolpsychology
Dr. Alex Beaujean, program director: Alex_Beaujean@baylor.edu




TASP 2017 Awards
and Honors

The annual TASP Awards Ceremony was held on November 2, 2017. Congratulations to the
2017 award recipients—TASP appreciates their outstanding service delivery and contributions
to school psychology.

Friend of TASP - TASP recognized Representative Four Price, R-Amarillo, chairman of the
House Public Health Committee for his efforts to raise mental health awareness in the
state of Texas during the 8th Legislative Session. Bills authored by Rep. Price were HB 10,
12, and 13, which all related to mental health awareness in the public. Rep. Price also
demonstrated willingness to consider feedback regarding proposed legislation, and its im-
pact on the practice of school psychology, and to collaborate on suggested improvements and
changes needed to address mental health services for students in Texas schools.

Outstanding School Psychologist at the Doctoral Level -
Dr. Lisa Daniel was recognized for demonstrating excellence
in the 10 NASP Domains of Practice at the doctoral level. Dr.
Daniel serves as the district LSSP for Rains ISD. She was
recognized for her exceptional knowledge of research-based
models and methods of data collection, data-based decision
making with respect to evaluations and development of indi-
vidualized plans for students, excellent communication skills,
and participation in community-based supports for students.

Outstanding

School Psychologist at the Specialist Level
— Lindsay Shockley was acknowledged for her

~ demonstration of excellence in the 10 NASP Do-
- mains of Practice at the specialist level. Ms.

| Shockley is employed by Lorena ISD. She was
recognized for her knowledge of behavior, evalu-
ation, and special education legal and ethical
practices, as well as her diligence and profes-
sionalism. She also participated in the develop-
ment and implementation of school-wide pro-
grams and was recognized for her consultative
skills in working with staff and students.

Outstanding Graduate Student Representative — Irma Pedraza was recognized for her
impact on graduate education in school psychology after entering a program, and her
demonstration of leadership skills, creative endeavors, personal growth, interpersonal
skills, professional competencies, and professional presentations while enrolled in gradu-
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TASP 2017 Awards
and Honors

ate school. Ms. Pedraza is enrolled in the
Texas State University’s (T'SU) school psy-
chology program. Prior to graduate school,
Ms. Pedraza worked in Texas as a bilingual
educational diagnostician and a bilingual
and special education instructor. Ms.
Pedraza participated in multiple scholarly
endeavors, including TSU’s Project SUPERB
scholar program, an immersion experience in
the Rio Grande Valley. In addition, Ms.
Pedraza’s presentations related to bilingual
education and school psychology, and she re-
cently represented the school psychology pro-
gram at TSU as a NASP Student Leader.

Outstanding Delivery of School Psychological Services by a School District -
Pflugerville ISD was awarded the Outstanding Delivery of School Psychological Services by
a School District based on the ISD’s recognition and implementation of best practices or in-
novative practices of school psychology aligning with the NASP Practice Domains. Pflu-
gerville ISD’s team serves 21 elementary campuses, 6 middle schools, 4 high schools, and 1
alternative learning center. LSSPs in Pflugerville ISD participate as members of Student
Study Teams, that help to implement academic and behavioral interventions, provide con-
sultation to school staff, provide mental health services, and serve as members of crisis/
safety teams. The district’s team was also commended for community involvement and par-
ticipation in research regarding mental health services and support.

iy




Outstanding Service to the Pro-
fession of School Psychology —
The Outstanding Service to the
Profession award is designed to
recognize an individual who has
contributed to the profession of
school psychology in the following
NASP Practice Domains: publica-
tions and conference presenta-
tions, training, and development of
procedures and policies; leadership
1n promoting school psychology at
state level and holds membership
in state and national associations;
and other areas which show exemplary service to the profession, such as community in-
volvement and participation in task forces or other groups to promote school psychology.
This year’s Outstanding Service to the Profession of School Psychology award recipient is
Ashley Arnold. Ms. Arnold works for Pflugerville ISD, and has been described as a
“champion of broadening our roles in the school setting.” She has worked to ensure that
school psychological service provision in her district is comprehensive and involves appro-
priate evaluation, implementation of sound academic and/or behavioral interventions, as
well as consultation, training, and community outreach. Ms. Arnold has served as an advo-
cate for her profession not only within her district, but also by performing a variety of roles
and responsibilities for her state and national school psychology organizations, as well as
providing input to state legislators regarding proposed rules and regulations affecting
school-based mental health services.

®

University of Texas at San Antonio

School Psychology Program

The Department of Educational Psychology at UTSA is pleased to offer the Master of Arts program in School Psychology. The program includes
coursework and field-based experiences consistent with guidelines provided by the Texas State Board of Examiners of Psychologists and the
National Association of School Psychologists. Most courses are offered in the evening at the UTSA Downtown Campus, and full-time and part-
time tracks are available. Application deadlines are as follows: July 1st for the Fall, November 1st for the Spring, and April 1st for the Sum-
mer. Students are currently completing their practicum experiences with the following sites: Alamo Heights ISD, Atascosa-McMullen Coopera-
tive, Bexar County Academy, Boerne ISD, George Gervin Academy, San Antonio ISD, San Antonio Special Programs Cooperative, Somerset
ISD, and South San ISD. Students are currently completing their internship experiences with the following sites: AIM Consulting, Alamo
Heights ISD, Atascosa-McMullen Cooperative, Autism Treatment Center, Belton ISD, Boerne ISD, East Central ISD, George Gervin Academy,
Granbury ISD, Heartland Special Education Cooperative, Katy ISD, and San Antonio ISD.

For more information, please contact Dr. Jeremy Sullivan (jeremy.sullivan@utsa.edu)




\ SUMMER

SAVE THE DATE
JUNE 21st-22nd, 2018

It may be December, but the TASP Executive Board is preparing for Summer Institute 2018.
Historically, the Summer Institute has been offered in Corpus Christi, Texas. The original pur-
pose of offering the Summer Institute was to provide continuing professional development to
LSSPs in more remote locations with limited availability to quality sessions relevant to the
practice of school psychology. In the past, the Summer Institute was smaller with fewer speak-
ers than the annual convention in the Fall. Based on attendee reviews, those that attend the
Summer Institute have appreciated the more intimate setting and often return the following
year. However, because of the smaller attendance and accompanying costs, the Summer Insti-
tute has not generated revenue in the last five years. Therefore, we needed to strategically ad-
just in effort to remain fiscally responsible.

Next year, the association is taking a different approach for Summer Institute. We are partner-
ing with the Arkansas School Psychology Association to offer a joint professional development
opportunity. Not only will this opportunity allow TASP to collaborate with a neighboring school
psychology association, it will also help alleviate expenses for both parties. The intention is to
split the cost and profit qually. Ultimately, this will help TASP in our mission to continue to of-
fer the Summer Institute, attract high quality presenters, and decrease costs.

Summer Institute 2018 aims to attract school psychologists in Texas, Arkansas, Oklahoma, and
Louisiana in an effort to increase connectiveness and comradery as a professional body. The
Summer Institute will be held on June 21st and June 22nd at the Arkansas Convention Center in
Texarkana. This year, we are excited to offer speakers on practical applications of school psy-
chology. While we continue to narrow down our speakers, at the present time, we are expecting
Dr. John Murphy from the University of Central Arkansas to present on counseling, Dr. Andrea
Ogonosky will share her expertise on behavior Response to Intervention, and Ms. Jaime Gold-
stein from the North Texas Center for Mindfulness will present on Ethical Considerations and
Evidence-Based Interventions in Mindfulness.

Registration is expected to open by March/April 2018. More information will be provided as we
move into the new year. We hope you will join us for this exciting event, as it will be a new en-
deavor for us all. As always, TASP appreciates our members and their continued support in
helping us advocate for the profession.



Graduate Student Corner

Happy winter to all of our wonderful TASP graduate students! I am
happy to say that we have all officially survived the fall semester.

As most of you can attest, the 2017 TASP Annual Fall Convention
was a great success. I thoroughly enjoyed meeting so many of you at
the graduate student session, and had a wonderful time hearing
about all of your successes to date. I would like to give a very special
thank you to Dr. Klose (program director of the School Psychology
program at Trinity University, as well as our state NASP representa-
tive) and Amanda Real (our wonderful TASP president) for present-
ing and helping us learn what to expect when seeking licensure and
internship placement.

Additionally, I would like to recognize our 2017 TASP Graduate Stu-
dent Scholarship recipients: Crystal Evans and Brian Kelly. Crystal received her S.S.P. in 2010
from Texas State University and is currently a doctoral student at Texas Tech University. Bri-

an received his M.A. in school psychology in 2007 from Trinity University and is a doctoral stu-
dent at Texas Tech. Both Crystal and Brian have demonstrated outstanding academic achieve-

ment as well as a desire to continue building their professional skill set and assist children and
adolescents in attaining success. Congratulations to you both!

As we look forward to the spring semester, many of you have the Praxis exam and internship
interviews on the horizon TASP is here to help. Dr. Klose’s presentation provides several re-
sources for Praxis study material and internship tips. Feel free to email me at graduatestu-
dentrep@txasp.org, and I will happily send the presentation your way. Have a wonderful win-
ter, engage in some much deserved self-care, and enjoy the holiday season!

Kristin Streich

Graduate Student Representative

TEXAS A&M

UNIVERSITY
CENTRAL TEXAS

Texas A&M University — Central Texas School Psychology program is accepting applications for their Specialist Degree
in School Psychology (SSP) program. Interested applicants should hold a Bachelors degree in Psychology or a closely
related field and be dedicated to improving the lives of students and schools. The SSP program is 63 graduate hours and
prepares students to become a Licensed Specialist in School Psychology in the state of Texas, or seek licensure as a
School Psychologist in other states. The program includes extensive training in assessment, counseling, consultation
and internship experiences that help apply classroom learning to real life problems. Send letters of inquiry to: Dr. Co-
ady Lapierre, LSSP, 1001 Leadership Place, Killeen, Texas 76549 or lapierre@tamuct.edu
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of School Psychology, Inc.

childrensfundofschoolpsychology.org

The sew samborsbip span 21 goal sarting! Won'T o foin 1)
We know that you love the auction- so can we count on you for more?

The Children’s Fund has been around for over 30 years! We're the group that holds the
auction at the MASP Convention and organizes the Host City Project each year. We are
also the organization that supports your efforts to 2id children in need! Last year, the CF
was able to fund more than516,000 to projects around the country!

We count on you to support our grants. Join us as a member for only 520 or if
you are able we ask that you more deeply donate to our efforts. On our website
you are able to donate to a specific area knowing that 100% of your donation
will be used for that purpose. All monies are tax deductible.

Joining the Children's Fund as a member is making a financial commitment to our shared
goals! Go to the Children's Fund website (www.childrensfundofschoolpsychology.org |
and join today!

The following pictures so some of the projects we covered last year. Applying for these
grants is easy. Even if you don't need 2 grant this year, lock at what your membership
could cover for others:

Basic Needs Grants support the basic needs of children and youth so that those
without the means to acguire these can participate fully in school instruction. These

grants have been used to provide such things as food, clothing, eyeglasses, hearing aids,
persenal hygiene items, and school supplies to those in need.

Mental Health Grants assist school psychologists in acquiring materials for mental
hiealth interventions in schools. Such funds have been used to enhance the social skills,
emaotional regulation, coping skills, and adaptive skills of children and youth.

THE CHILDREN'S
FUND OF SCHOOL
PSYCHOLOGY, INC.

The Children's Fund was
founded in 1986 by NASP
to advocate for the
essential rights and welfare
of all children and youth;
promote leaming
environments which
facilitate optimal
development; research
effective interventions that
address distressing
circumstances of children
and youth; and embrace
individual differences in
children and youth.

Mow independent of NASP,
the CF continues the

tradition as an
independent S01(c ) (2].

The CF promotes the
welfare of children through
the specialty of school
psychology because as
school psychologists we
know that our students
need to develop sodal-
emotional skills along with
their academics and we
promote personal growth,

Youth Empowerment Grants enable school psychologists to assist youth in developing innovative mental health
interventions that focus on the development of positive behaviors. In addition to the prevention/earty intervention emphasis

of these grants, an opportunity for the development of youth leadership skills is provided.



Service Grants are awarded to school psychologists for outcomes-based service delivery to grade levels, entire schools, or
school districts. These grants encourage districts to provide services via ‘seed’ money or matching grants to develop programs

for mental health imtervention.

Host City Project Each year when members of the Maticnal Association of School Psychologists [MASP) travel to a city for
the annual convention, the CF works to ensure that our profession is viewed as making a difference in that city. Wa work with
the local NASP Conference Committes and lecal charities to select a charity or charities in the host oty to receive such funds.
CF is working on the Host City Project 2015 for Chicago! Last year, in 5an Antonio we participated in a landscaping and
cleaning project at Morgan's Wonderland, a cultural and environmental theme park for children and youth with special needs
and a Iiteracy project with 5an Antonio Reads.

Annual Children's Fund Auction - Each year during the MASP convention, the Children's Fund holds a live and silent auction.
Proceeds from the auction are used to help fund grants and the host city projects as well.

Please become a member today! (www.childrensfundofschoolpsychology. org).

Wath foot sageneds o seeis alond oo 2 frsd smnann!

Joelons Goadoves, Direedon Effr Worsioglom, Trscinen
J E. : t [. , H ! E. E EI . t r . E! - . H : E. 3 B
Laptorr Tiion, Sasnetiorse Ter Dlohorease, [insten

The Children’s Fund of School Psychology, Inc. is a non-profit S01{c) [3) charitable crganization. Donations are fully tax
deductible.

TEXAS TECH UNIVERSITY

College of Education’

Ph.D. in Educational Psychology
Specialization in School Psychology

A blend of online courses, weekend courses
and intensive 1-week summer sessions.

(Get your degree in 3 years
from home, while you work.

For more information
www.educ.tiu.edu or
Dr. Tara Stevens at tara.stevens@tiu.edu




ZMHS

Online Assessment Center

ADMINISTER = SCORE = REPORT

The MHS Online Assessment Center
provides busy professionals the ability to
administer, score and generate reports on
a wide range of MHS assessments, with
just a click of a button.

All you need to get started is access to a
computer, tob|et, or smortphone with the
internet. Generate full reports without
delay through automated scoring with no
data entry or software uploads.

This means more time with Four clients
and less time waiting for information to
be entered.

Multi-Health Systems Inc.

USA Tk 18004363003 / CAN Tek: 1800268 60m
mhs.com « customerservicegmhs.com

ZMHS

ASSESSMENTS

Access a wide range of
MHS Assessments on

a secure, easy fo

use website.

Mandscere Software Online

8 hrs Zhrs ~25

& 20 min & 5 min min

= Adimin koation and soocing time 1o comg ete 25 Co

Time to Assess and Score

woers ™ Facent or Teach et Forme

*Safe & Secure
Meets and exceeds HIPPA, FERPA,
and PIPEDA requirements.

» Save Time
Fast, easy, and accurate adminisiration
with automated scoring.

* Tailored Organization
Data can be customized o how you work.

FREESTRIALY ™

MHS.com/onlineassessments




Children’s Assistance for Living Committee (CALC)

Thank you! The TASP Children’s Assistance for Living Committee (CALC) would like to express
appreciation to our wonderful membership. Through the Convention and online donations,
TASP raised $721 for Love for Kids, a nonprofit charity serving the children and families of Dal-
las. Love for Kids announced that this year our donation will assist with their Annual Chil-
dren’s Holiday Event, which will be hosting over 1,000 underprivileged children from Dallas
and Denton Counties. Each child will receive a toy and a new coat.

2017
eDallas
«$721 raised

2016
eHouston

¢$790 raised
2015
eDallas

e$442.25 raised

«2014

eSan Antonio

e$541 raised

[§ a family
of services

For more information regarding Love for Kids and the difference they are making in our com-
munities, please check out their website at http://loveforkidsinc.org/

Kassi Lopez

Area VI Representative

CALC Member
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Spotligcht on an LSSP: Laura
Renken

Interviewed by Brittany McCreary

What has been the traditional role of LSSPs in your district?

Although we strive to provide the best learning environment for all students through consulta-
tion, counseling, and evaluation, the majority of our time is still spent in assessment. We are
becoming more involved in the RTI process through the use of consultation, but it has been a
slow process and most progress has been at the elementary level.

Tell me about your implementation of Dr. Larson’s Think First program. What issues
led to its implementation?

Our campus had high rates of aggressive behaviors
(fights, verbal and physical aggression towards teachers,
etc.), especially with our male students. I also noticed,
while sitting in ARD meetings, that many students
would share that they had “anger issues” and felt angry
and frustrated a lot of the time. I have always had an
interest in behavior modification, but had been frustrat-
ed with how few interventions there seemed to be at the
secondary level. When I saw that Dr. Larson was pre-
senting on an intervention for aggression in secondary-
age students at the Annual NASP Conference, I thought
1t might be helpful—which it definitely was. I bought his
book before the presentation was even complete and was
pleased with how user-friendly the program was. I
wanted to have data to support the need for future
groups, so I used a combination of self-reports and quan-
titative data (e.g., discipline referrals, number of sus-
pension/ISS days) to track what impact the group was
having. Despite having to adjust the program’s recom-
mended length and activities, positive changes were
seen in all participants. Four of the original six mem-
bers even requested to come back and join the group
again the next semester.

How you were able to participate in more NASP domains of the practice model than
your district normally allows?

I had extensive conversations with my supervisor and school staff about the needs that I was
observing on my campus and my desire to do something about it. Initially, my supervisor had
concerns that taking on this specialized group would take time away from my other duties.
However, we compromised and agreed that I could conduct the group once a week during my
lunch break—as long as it did not interfere with my primary responsibilities. Something that
made this process easier was how the Think First program describes all sessions thoroughly,
which limited the amount of time needed to prep for group sessions.
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What barriers have you encountered in doing this?

Carving out time from own schedule was definitely a barrier for me. Another barrier was that
this type of group had never been conducted on the campus by an LSSP before. In addition, my
previous group counseling experience was limited, so there was a lot of work I had to do before
the sessions could begin. For example, I had to find willing participants, had to have consent
forms signed, had to generate screening procedures, and had to secure a location. The program’s
recommended length had to be shortened due to the school’s schedule, and some activities had
to be omitted entirely. Lastly, getting consent from parents was difficult, as parental involve-
ment was limited with many of the group members.

What supports did you receive?

I was able to put my supervisor’s initial concerns regarding increased time demands to rest af-
ter a few weeks passed with no decline in my performance of primary responsibilities. The sup-
port from faculty was readily given, as they too noticed that this was an area that needed to be
addressed. I also had help from one of the school counselors who offered to co-lead the group
with me. She provided valuable help, as she had more general experience leading groups than I
had.

What factors have you found to be important for you to be successful as an LSSP?
Personality-wise, I think being willing to help others is one of the most important skills you can
have. If you are willing and able to step up and help out even if it is outside your typical role,
you build better relationships and I think that is at the core of what we do. Teachers are more
willing to work with you, parents and students are more likely to trust you, and that all leads to
better student outcomes. In terms of practical skills, being efficient and knowledgeable helps
tremendously. If you are able to do things—such as write thorough reports and prep for ARDs
quickly—that frees up time to do other things such consultation, visiting classrooms, and just
being generally more visible and accessible on your campus.

What has been your most memorable experience?

Watching the graduations of some of our most challenging students. There are some students
that come in with so much stacked against them. Watching these students walk across the
stage, and getting to see how all the hard work has paid off, is really special.

What do you enjoy most about being an LSSP?

I like helping people make sense of complicated situations and doing what I can to help them
get through those situations. Whether it is a parent wanting answers about their child’s abili-
ties, a teacher needing help writing an FBA/BIP, or a student needing someone to talk to about
a tough life situation, I like the thought that they trust me enough to know that I will be there
for them.

What are your future plans as an LSSP?

Eventually, I would love to be the head of a psychological services department so that I can not
only provide help to individuals, but also be able to make systematic changes that will positively
influence greater numbers of people. I am also interested in using my experience as an LSSP to
teach at the college level to prepare those students that are entering the field.
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Diversity in Action

By Kassi Lopez

Esta es mi historia cuando yo me movi de Peru E.E.U.U.
y algunas diferencias que hay entre los dos.

Meet Dariana, an 11-year-old 6th grader who moved to the United States from Peru. This is her
story.

Dariana is from La Molina, a district within the province of Lima, Peru. La Molina is a growing
district with a 2005 census population reported at just under 125,000. La Molina is one of 43
districts that make up the vast city of Lima, which has a total population of 7.6 million inhabit-
ants in the city proper and over 9 million in the urban area.

Five months ago, Dariana, her mother, and her brother came to the United States to live with
her mother’s sisters and her uncle. She left behind her father and sister in Peru. Dariana re-
ported that her parents separated and her mother came here to work and be closer to family.
She said the primary contact she has with her family in Peru is through phone calls and
FaceTime. Dariana noted that both her parents and her uncle speak Spanish primarily. Dari-
ana, her siblings, and her aunts are proficient in both English and Spanish. Currently, English
is spoken by all students and teachers at school except for her ESL teacher and two friends that
she made in school.

We sat down to explore the similarities and differ-
ences between Dariana’s educational experience in
Peru compared to school in the Texas Panhandle.

Dariana reported that the school system is struc- E
tured differently in Peru, with grades 1st through |
L } x

6th being primary school and 7t through 11tk being ‘ | / \, B,
high school. At her previous school, all grades were a )\‘ g
located within two buildings on campus. Students n A4 Y ¢ '
stayed at school from 7:25-2:25 each day to receive ‘ ?

Iinstruction. Dariana reported that rather than |

changing classes in Peru, students stayed in one | l
classroom and teachers rotated into the class to

teach them various subjects. She attended 12 classes per day, including a literacy class, mathe-
matics, science, history, and English. Dariana said that in December, in addition to classes, stu-
dents participated in a fine arts program that included singing, dancing, and playing instru-
ments. She stated that school in the United States seems to be more organized with more rules
and expectations. Dariana stated that she likes that she does not have to wear a uniform at her
current school.

Dariana also reported differences in access to technology between schools. She said that at her
previous school, they had computer labs, but that here they have labs in addition to Chrome-
books and iPads in the classroom. In Texas, she frequently listens to audiobooks in class and
uses an 1Pad and electronic translator that she did not have at her previous school. One of the
biggest surprises was that in Peru, Dariana’s school did not have a library. Instead of an on
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campus library, students purchased books from a book store near campus. Dariana said that
this resulted in fewer books and novels being read over a semester, but that they would go into
greater depth into the texts.

Dariana said that she has enjoyed school both here and in Peru. She wants to attend a universi-
ty, but she is unsure of what she would like to major in or what her future career might be.
Dariana states that she would like to return to Peru to complete her higher education studies.
The most challenging thing about moving to the United States, Dariana reported, was leaving
her father, sister, and other family back in Peru. She said that the most rewarding experiences
thus far have been learning English and getting to live with her favorite aunt. When asked
what she would like to tell her teachers to help them better understand her, Dariana responded
that she would like them to know that she is nervous a lot. She is not nervous around her
friends, because they speak Spanish, but she is afraid to speak English, especially in class. Sci-
ence 1s particularly challenging for her, because they often watch short videos and then discuss
them with peers. She said that she often does not understand what the video is about because
they are presented in English. A solution she proposed was having Spanish subtitles, when pos-
sible, to help her better understand the content. Dariana said that she currently uses an iPad
and electronic translator to help her, but all of her instruction is in English, so she sometimes
struggles. She and her ESL pull-out teacher both reported that Dariana’s English is strong, but
that she needs encouragement to build confidence in speaking.

Dariana’s advice to students moving to the United States ,from countries like Peru, is, “Do your
best with the English you know. Do not be afraid to use your English words and work hard.”

UniversityofHouston

Collegeof Education

COLLABORATION

FOR LEARNING & LEADING
Department
of Educational

Psychology
Ph.D. in School Psychology
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Measure

Executive Function
Strengths &
Weaknesses

in adults 18 & older
with the new

b {CEFI Adult

@ Now Available!

Do you struggle to find trusted and accurate

assessment tools for students between the ages of o

18 to 25?7 Fast, reliable, and easy to use, the CEF =
Adult offers a new way of confidzzntly assessing » BB
executive function for the young adults in your care. ‘ - Sar

e Use the CEF| Adult’s nine comprehensive

scales to guide targeted intervention Receive a FREE copy of

Dr. Naglieri and Dr. Goldsteins
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* Interpreting results has never been simpler - tioning” (S50 value] with purchese
with our acclaimed easy to read report options ottt b

Availzble for 3 limited time while
supplies [as2.

* Rely on highly accurate results based on

I i Go to wew.mhs com/CEFIACU f deta!
extensive norming i for more details or

contact your MHS congultant

*Some metccticm spoly. Plases tee mba corvosfiedak for morm detain

ZMHS’ MHS.com/CEFIadult
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Information from the Area Representatives!

Area Representative Map

Area I
Rep: Connie Rodriguez
areal@txasp.org
7. Kilgore
8. Mount Pleasant
Area I1 10. Richardson
Rep: Cammaron Trujillo 11. Fort Worth
area2@txasp.org
18. Midland
19. El Paso

Area III

Rep: David Kahn
area3@txasp.org
3. Victoria
4. Houston
5. Beaumont

7 AS ; A partner on the path to student success

Texas Association of School Psychologists

Future Conventions

June 21-22, 2018 at Texarkana, co-hosted with the Arkansas School Psychology Association
Oct. 25-27, 2018 at Dallas/Addison Marriott Quorum by the Galleria
Oct. 22-24, 2019 at Westin Galleria Houston

Oct. 8-10, 2020 at Omni San Antonio Hotel at the Colonnade
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Area II Update

|
|
Hope everyone is hanging in there! Who knew the winter break would I
come so quickly! I wish everyone a wonderful holiday season full of joy :
and relaxation. So what is new in the area? Our area service cen- i
W ter, Region 19, organized the 1st Annual Mental Health in School Region- |
: 1 al Conference, scheduled for February 15-16, 2018. The conference in- '
\\ cludes 10 breakout sessions each day, including information presented by :

{ child and adolescent psychiatrists, school psychologists, school counselors, |

€' school district personnel, community mental health providers, and mental |
health advocacy agencies. Hope to see the school psychologists represent- !
ed in the area. Again, if you have any concerns or suggestions for the :
board, please contact me at ctruji01@sisd.net. I look forward to hear- |
ing from you. :
|

|

Cammaron Trujillo

IArea III Update

!It was so good to see many of you at TASP’s 25th Annual Conven-
ltion in Dallas. It has been my experience that each annual con-

i vention gets better, and this year’s convention was no exception.
| Between the regular convention sessions and the mini skills ses-
I'sions, there was something available for everyone. If you have
:not already done so, mark your calendars for the 26th Annual

i Convention, which will be held at the same hotel, the Marriott

I Quorum by the Galleria, in Dallas/Addison on October 25-27,
:2018.

;In addition, be sure to mark your calendar for the Summer Institute, which will be in Texarka-
Ina, Texas, on June 21-22, 2018. We are collaborating with the Arkansas School Psychology As-

: sociation, and this will be the first time TASP has worked with another state organization in

i the planning of a professional event. This year’s Summer Institute promises to be an opportuni-
Ity to obtain professional development on a variety of topics related to school-based mental
:health and to meet school psychologists from Texas, Arkansas, Louisiana, and Oklahoma.

;Thank you for being loyal members of TASP. Without you, TASP would not be able to advocate
I'for the profession, particularly during years when our legislature is in session. During the
:TSBEP Update at the Convention, it was suggested that TASP members must step up their ef-
i forts during the next legislative session. In addition, it became clear that there are many differ-
lent viewpoints within the profession of school psychology regarding what should be the future
of the LSSP credential. For these reasons, TASP needs the support of all LSSPs during this
tlme of uncertainty and change. Continue to encourage your colleagues who are not currently
!TASP members to consider joining. We are only as strong as our membership, so let us work
:together to ensure that every LSSP in Area III is a member of TASP. Please contact me if there

18 anything I can do to assist you in your efforts to recruit your colleagues as new members.

I David Kahn


mailto:ctruji01@sisd.net

Area IV Update

It’s hard to believe we're already at the end of another year! As my term as
Area 4 representative draws to a close, reflect on all the exciting things
that have happened over the last two years in TASP and the field of school
psychology, including the passage of ESSA, which highlights the value of
social, emotional, and mental health in schools, expanding our LSSP prac-
tice to the private school setting, possible changes to our licensing agency,
advocating for legislation that protects the children and families we

" serve...the list goes on and on! Your professional organization, TASP, has
been extremely active in each of these issues to ensure that the values we
uphold as school psychologists are pursued in policy and legislation. As a TASP representative
jand a LSSP, my visits to national and state legislative offices and conversations with policy
Imakers have been some of the most eye opening, motivational, and rewarding moments of my
'career These experiences have shown me that it is possible (and essential) for an individual to
advocate for students, families, schools, and our profession. The journey to change, however,
|can be time consuming and challenging and it requires steadfastness and commitment. TASP
Ihas been, and will continue to be, committed to the advancement of our profession, and will give
I LSSPs a voice on the issues that are important to us. To increase our chances of demonstrable
ichange and advocacy, TASP needs the support of all LSSPs in our area and our state, through

| continued membership, willingness to serve in leadership positions, and active participation on
'1ssues that arise. I thank each and every one of you for recognizing the value and importance of
your TASP membership and the advocacy efforts you have participated in. I encourage you to

| share with your colleagues the news of what TASP is doing and to get them involved as well.

1“Alone we can do so little; together we can do so much.” --Helen Keller
|

| . .
i can’t wait to see what else is to come!

' Cassandra Hulsey

Doctor of Psychology (PsyD) in Health Service Psychology
(Combined Clinical/School Psychology Program)

The University of Houston-Clear Lake College of Human Sciences and
Humanities is proud to offer the first PsyD at a public university in Texas.
Graduates are tramed as practiioner-scientists for careers as health professionals
i clinical and school settings. Interested applicants should hold a masters or
specialist degree in clinical psychology, school psychology, or a closely related
field. The PsyD program prepares graduates to become a Licensed Psychologist,
Licensed Specialist in School Psychology (LSSP), Health Service Psychologist,
and Nationally Certified School Psychologst.

Deadline for applications is December 15, 2016.

http: !/ Prt‘l.'LLhcl.ed‘u;Ir human-sciences-humanities /'c]j_tﬁc:ﬂl—health—app]ied—

sciences/doctorate-psychology

I‘ For more mformation, contact Dr. Mary Short
University (shortmb(@uhcl edu). HAWKS

of Houston The choice is clear.
Clear Lake
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: The 25th Annual TASP Convention brought many of us together from
laround the state and provided an excellent opportunity to learn and net-
I work. When planning to attend future conventions and looking for oppor-
:tunities to connect with other LSSP, I strongly encourage you to attend
ithe Connections Luncheon. Please consider attending Summer Institute
lin Texarkana this summer. Not only can you network with other LSSPs
Ifrom the state, but attending will give you the opportunity to get to know
: school psychologists from the neighboring state of Arkansas.

|
:In light of unspeakable tragedy and natural disasters that have befallen our area in recent [
jmonths, evaluating our readiness for potential traumatic events/disasters is important. As LSSPs, !
I we play a vital role in providing support to schools affected. If you would like more training in cri- :
I'sis prevention, response, intervention, and recovery, please consider PREPaRE training, or other
:crisis trainings, that may be offered in your region. TASP has been working with the NASP Crisis |
i Response Team to provide resources and assistance for school staff and families working with chil- !
I dren impacted by disaster. A list of resources can be found on the TASP webpage. If you would like :
I'to provide information that would be useful to address needs, or if you have resources available to |
| assist others, you can complete the form that is also located on the TASP webpage. Please go to [
[
[
|
|
|
|
[
[
|

 www.txasp.org for more information.

: Finally, I hope that you all enjoyed School Psychology Awareness Week! Please do not hesitate to
I message us if you want to share information about an LSSP that has inspired you to help students
:thrive and been a positive charge in the field of school psychology. We would love to hear from you! |

gJessica Greve

MASTER OF ARTS IN SCHOOL PSYCHOLOGY

At UTRGV our graduate program in school psychology prepares you to
work with children, adolescents, and families from diverse socio-cultural
and linguistic backgrounds. The UTRGV School Psychology program

is in accordance with the scientist-practitioner model of training, which
emphasizes school psychologists to use empirical research in practice.
The program training includes preparation in mental health and

The University of Texas educational interventions, child development, learning, behavior,

KigGrande motivation, curriculum and instruction, assessment, consultation,
collaboration, school law, and school systems.
Valley

You will also receive preparation for the following credentials:
Licensed Specialist in School Psychology (Texas State Board of
Examiners of Psychologists) and the Nationally Certified School
Psychologist (National Association of School Psychologists
Certification Board).

For more information contact Dr. Nancy P. Razo, School Psychology Program
Coordinator, at nancy.razo@utrgv.edu or the UTRGV Graduate College at
utrgv.edu/grad
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Area VI Update

It seems like the year is flying by. How we are already to the holidays I will
never know! I was so pleased to see all of you at TASP this year. I attended
an excellent session on neuroimaging and learned a lot about restorative jus-
tice. I always enjoy seeing new speakers and catching up with friends from
around the state. I am impressed by the generosity of our members and am
excited to announce that at the Convention and online we raised $721 for

" our local charity, Love for Kids!

As I have heard from many of you, Area VI LSSPs have been busy. In Region
i 16 we hosted an LSSP roundtable, where over 30 LSSPs met and discussed the latest in infor-

. mation relevant to our practice. We discussed the impact of our previous legislative session,
ETASPS advocacy efforts, what is new in the laws regarding practice, and hot topics including
1private school practice opportunities, challenges in assessments, and in the many roles and re-
 sponsibilities that LSSPs fill.

.1 am concluding my second term as Area VI representative. It has been an honor serving on the
ETASP Board and representing the hardworking LSSPs in my area. Congratulations to Christy

! Chapman from Lubbock, the next Area VI representative. She will be an excellent addition to
gthe TASP Board and will represent each of you well.

.Kassi Lopez

Thinking about Graduate School?
JU Think about Trinity.
TRINITY ittt et

UNIVERSITY SChOOl PSY ChOIOQ

In Trinity’s School Psychology program you can.
+ Earn a Master’s Degree in a NASP Approved program Now Accepting
School Psychology and Nationally Certified School Psy- Applications

chologist credentials
« Receive a private education at state university cost
« Support the mental health and education of all chil- 2017-2018
dren and adolescents
Enter an excellent job market that offers exciting op- School Year

for the

or Sonia Mireles (smireles@trinity edu) at 210. 999.7501.

http.{/werw trinity edu/departments/Education/index asp
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KEthical Eddie

I am so very excited that LSSPs can now legally work in private school settings using the LSSP
license. I have already been approached and would like to provide academic achievement evalu-
ations as part of the admissions process for Madeupname Private School. Under the new board
rules, I understand that this would be allowed, but what ethical and procedural advice would
you give?

Dear Ethical Eddie,

Private Patty

Dear Patty,

This is exciting news! Be sure and thank your TASP Area Rep and other leaders for their advo-
cacy on this important issue!

Here are some important issues to consider:

When practicing in private schools, you are no longer practicing under IDEA, FERPA, and ES-
SA. Instead, you must meet all the requirements for practice in a private setting. Remember, as
an LSSP, you are licensed to provide school psychology services. These services are described in
board rule 465.38 Psychological Services for Schools. Ethical guidance can be found in
NASP Principles for Professional Ethics, Principle IV. Responsibility to Schools, Families, Com-
munities, the Profession, and Society: School psychologists promote healthy school, family, and
community environments. They maintain the public trust in school psychologists by respecting
law and encouraging ethical conduct.

You must practice only in the areas for which you are competent through acceptable training
and professional development activities as described in board rule 465.9 Competency. Ethical
guidance can be found in NASP Principles for Professional Ethics, Principle II. Professional
Competence and Responsibility: Beneficence, or responsible caring, means that the school psy-
chologist acts to benefit others. To do this, school psychologists must practice within the bound-
aries of their competence, use scientific knowledge from psychology and education to help cli-
ents and others make informed choices, and accept responsibility for their work.

Your process for obtaining consent for evaluation must meet the requirements of board rule
465.11 Informed Consent/Description of Psychological Services. Ethical guidance can be
found in NASP Principles for Professional Ethics, Principle I.1. Autonomy and Self Determina-
tion (Consent and Assent) School psychologists respect the right of persons to participate in de-
cisions affecting their own welfare.

You must conduct evaluations consistent with the standards set forth in board rule 465.16
Evaluation, Assessment, Testing and Reports. Ethical guidance can be found in NASP
Principles for Professional Ethics, Principle I1.3. Responsible Assessment and Intervention
Practices School psychologists maintain the highest standard for responsible professional prac-
tices in educational and psychological assessment and direct and indirect interventions. Stand-
ard I1.3.2 School psychologists use assessment techniques and practices that the profession con-
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siders to be responsible, research-based practice. School psychologists select assessment instru-
ments and strategies that are reliable and valid for the child and the purpose of the assess-
ment. When using standardized measures, school psychologists adhere to the procedures for ad-
ministration of the instrument that are provided by the author or publisher or the instrument.
If modifications are made in the administration procedures for standardized tests or other in-
struments, such modifications are identified and discussed in the interpretation of the results.
If using norm-referenced measures, school psychologists choose instruments with up-to-date
normative data. When using computer-administered assessments, computer-assisted scoring,
and/or interpretation programs, school psychologists choose programs that meet professional
standards for accuracy and validity. School psychologists use professional judgment in evaluat-
ing the accuracy of computer-assisted assessment findings for the examinee. Standard 11.3.3 A
psychological or psychoeducational assessment is based on a variety of different types of infor-
mation from different sources. Standard I1.3.5 School psychologists conduct valid and fair as-
sessments. They actively pursue knowledge of the student’s disabilities and developmental, cul-
tural, linguistic, and experiential background and then select, administer, and interpret assess-
ment instruments and procedures in light of those characteristics (see Standard I1.3.1. and
1.3.2). Standard I1.3.8 School psychologists adequately interpret findings and present results in
clear, understandable terms so that the recipient can make informed choices.

Your records must meet the standards set forth in board rule 465.22 Psychological Records,
Test Data and Test Materials. Ethical guidance can be found in NASP Principles for Profes-
sional Ethics, Principle I1.4 Responsible School-Based Record Keeping: School psychologists
safeguard the privacy of school psychological records and ensure parent access to the records of
their own children. Standard II.4.1 School psychologists discuss with parents and adult stu-
dents their rights regarding creation, modification, storage, and disposal of psychological and
educational records that result from the provision of services. Parents and adult students are
notified of the electronic storage and transmission of personally identifiable school psychologi-
cal records and the associated risks to privacy. Standard I1.4.2 School psychologists maintain
school-based psychological and educational records with sufficient detail to be useful in decision
making by another professional and with sufficient detail to withstand scrutiny if challenged in
a due process or other legal procedure. Standard I1.4.3 School psychologists include only docu-
mented and relevant information from reliable sources in school psychological records. Stand-
ard I1.4.4 School psychologists ensure that parents have appropriate access to the psychological
and educational records of their child. Parents have a right to access any and all information
that is used to make educational decisions about their child.

So, as you can see, there are a number of issues to consider before jumping into the private
school world. It is really important to become expert in the board rules and the ethical stand-
ards. This knowledge and expertise helps LSSPs protect the public and the profession from in-
appropriate practice.

The use of the LSSP to provide school psychological services to children in private schools cre-
ates an avenue for access to mental and behavioral health services for those children. This al-
lows an LSSP to utilize their broad skill set to serve even more of the children of Texas. It is a
good thing and has the potential to increase the visibility of the profession and to increase posi-
tive educational outcomes for more children.

Ethically,
Eddie
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Research and Practice in the Schools:
The Official Journal of the Texas Association
of School Psychologists

Journal Update

The first four issues of Research and Practice in the Schools can be accessed on the TASP web-
site: http://www.txasp.org/tasp-journal. We welcome manuscripts from school psychologists
working in a variety of settings. Submissions can include original empirical research, theoreti-
cal or conceptual articles, test reviews, book reviews, and software reviews.

We are very interested in receiving your manuscript submissions. If you would like to submit a
manuscript for publication consideration, please email jeremy.sullivan@utsa.edu or see the lat-
est 1ssue for the Instructions for Authors.

We were excited to see such a wide range of high-quality poster and paper presentations at the
recent TASP convention in Dallas, and we especially encourage those presenters to submit man-
uscripts based on their presentations.

Graduate Student Section:

Ashley Doss, doctoral student at Stephen F. Austin State
University, serves as Graduate Student Section Editor for
the journal. The Graduate Student Section is devoted to pub-
lishing the work of graduate students, including research Research and Practice
studies, comprehensive literature reviews on relevant topics, .

and reviews of books or psychological/educational tests pub- in the Schools
lished within the past two years. As with all submissions to
the journal, graduate student manuscripts should highlight
implications for practice in the schools. If you are a graduate
student and you have questions about how you can best con-
tribute to the journal (as an author, reviewer, or both), please
email Ashley at: dossan2@jacks.sfasu.edu.

The Official Journal of the Texas Association of School Psychologists

Volume 4, Issue 1 + October 2016

Please note: all manuscripts submitted to the Graduate Stu-

dent Section must include either a faculty co-author or a fac-

ulty sponsor who provides the student with mentorship on

the process of preparing and submitting their work for peer @r Texas Association of School Peychologists
review. When submitting their manuscripts for review, stu- ASP e iecu el S et
dent authors should include a cover letter verifying that their

work has been vetted by a faculty co-author or sponsor.

Call for Special Issue Proposals:

Are you interested in proposing a special issue of the journal? Perhaps an issue on crisis inter-
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vention, assessment of emotional disturbance, or training/supervision in school psychology? If
so, please let us know about your ideas. Special issues will include collections of papers related
to some cohesive theme in the field of School Psychology, and will be edited by Guest Editors
who will take the lead in soliciting contributions and coordinating the peer review process. In
addition to special issues that focus on research and scholarship in School Psychology, we wel-
come special issues that cover important practical and applied issues in the field.

Special issue proposals should include a brief description of the theme to be covered by the is-
sue, approximate number of articles to be included, qualifications and expertise of those who
will serve as Guest Editors of the issue, and a plan for soliciting manuscripts and conducting
the reviews. Proposals for special issues, and questions about the process, should be sent to jere-
my.sullivan@utsa.edu.

Thanks to all who have contributed to the continuing evolution of Research and Practice in the
Schools. If you have any questions or suggestions, please email jeremy.sullivan@utsa.edu or ae-
herna8@uiwtx.edu.

Jeremy Sullivan and Art Hernandez
Editors, Research and Practice in the Schools

The Texas School Psychologist is published four times a year. Articles, announcements, adver-
tising, employment notices, and letters should be submitted to:

The Editor: Graduate Assistant Editor:

Daniel McCleary, Ph.D., LP., LSSP, NCSP Brittany McCreary

2100 N. Raguet, Human Services Building 2100 N. Raguet, Human Services Building
PO Box 13019 SFASU Nacogdoches, TX 75962

Nacogdoches, TX 75962
newsletter@txasp.org

Advertising Policy

The publication of any advertisement by the Texas Association of School Psychologists Newslet-
ter is neither an endorsement of the advertiser, nor of the products or services advertised. TASP
1s not responsible for any claims made in an advertisement. Advertisers may not, without prior
consent, incorporate in a subsequent advertisement or promotional piece the fact that a product
or service has been advertised in the TASP newsletter.

The TASP newsletter is published to enhance communication among school }fs cholo%ists in a
manner that advances the general purpose of the Texas Association of School Psychologists. The
acceptability of an ad for publication is based upon legal, social, professional, and ethical consid-
erations. All advertising must be in keeping with the generally scholarly, and/or professional
nature of the publication. Thus, TASP reserves the right to unilaterally reject, omit, or cancel
advertising which it deems not to be in the best interest of the scholarly and professional objec-
tives of the Association, and/or not in keeping with appropriate professional tone, content, or
appearance. In addition, the Association reserves the right to refuse advertising submitted for
the purpose of airing either side of controversial social or professional issues.

Permission is granted to all other school psychology associations’ newsletters to reproduce any
article, providing the original source and author are credited.

Camera ready artwork or Emgloyment Notices must be received prior to deadline date for de-
sired publication. Contact TASP at newsletter@txasp.org
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NASP "9
st | POSItiONn Statement

Racial and Ethnic Disproportionality in Educartion

The MNatonal Associaton of School Psychologsts (MASF) 15 comnutted to advocating for the rights,
edncanon, menral healdh, and behawmioral needs of all smdears, and believes that all smdents are encided
to a free and appropoate public edncation in a positive and inchisire edncational enrironment. All
smdents—whatever their race, ethnicity, socioeconomic statms, pender, pender sdentfication, pender
EEpresson, of sexmal orentation—are entitled to an eguitable and high quality ednecation, inchnding
access to core cucnienla and emdence-based edncational practices that are delwrered to all smdents m
age—app:n-pmte developmentally app:npﬂate and lingnistecally appropoate ge-ﬂ.etal edncaton
classroom setoings. Additonally, M ASP mamntains thar all smdenrs learn best in inclnsire environments
that implement high gnality, evidence-hased instmeton. NASF endoszes the implementation of
wnchsive schools where specific gronps of children are not dispropomonartely represented in restrictive
edncational settimgs_

DEFINING DISPROPORTIONATITY

Dipraperrionalizy efers 1o a pronp’s represenm@tion in a pasticnlar eatepory that “excesds ons
expectations for that gpronp, or differs substantially from the representation of others in that categooy™
(Skiba er al, 2008, p. 266). Specia! Edncarion Dipproperrionalisy has been seferred to as “the extent to which
membership in a gaven gronp affects the probabdity of being placed in a specific disability categooy™
(Oswrald, Contunho, Best, & Singh 1999 p. 198). Smdents from some certain racial fethnic promps have
hiztorically been dispropormonately identified as in need of special edncation sermices and placed
more restrictve speciil edncarional settings. Divisdwary Dippresaronaly encompasses the
disproportionately high rates at which smdents from certamn raecdal fethnic gronps are subjected to office
discipline referrals, snspensions, school arrests, and expulsion (Skiba, Shnre, 8 Williaons, 2012

DISPROPORTIONMALITY: BPACTATTIY AND ETHNICAILY DIVERSE STUDEMNTS

Several decades of research docnment that sindents from certain racial fethnic pronps, parbenlay
Black/African American smdents, are disproportionately represented in special edncation programs
(Blanchent, 2006; Hacry & Elinges, 2006; TS5 Commission on Cirl Faghts, 2009} and are smbjected to
higher rates of exclnsionary disciplinary practices, such as snspension and ezpulsion (Children’s
Defense Fund, 2004; Losen 8 Skiba, 2010). Researcherss have also recognized that special edacation
and disciplinary dispropostionaliy PIDdﬂ-C-E meqmmble oppormuuties to learn Special edncation bas
been considered a paradox by some in thar while it provides access to additional ednecanonal
opporinnities, it can also secve to stgmatize children and marpoalize them from peneral edncation
(Sulltran, Flozlesk, & Smith, 200E8). As noted by Sullivan et al. (2009, there 15 ample emidence
indicating that gronps who are disproportionately represented i special edncation are neganrely
affected by factors snch as stipmatization, lowered expectations, fewer oppormnities to learn,
substandard instmeotion, and solaton from the peneral edocation enviromnment.

HALZP Poclion Staiementd: Raclal and Ethnic Disproportionalty In Educaton 1

= 2013 Matonal Association of Sdhool Prechologlsts. 4340 Eact West HioFwes. Sie. 202, Beesda. MD 20214 | wwe mazooniine.ora | 201-657-0270
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Conszistently, research literatmse and government reports have docnmented disproportionality among
smdents of different backpronnds in special edncation referrals and discipline practices. Specifically,
Black/African American boys have been referred for special edneation at rates far in execess of their
presence in the population at large. The 29t Annual Reporr to Congress on the Implementation of the Individuals
with Dirabilitier Education Ao, 2007 revealed thar Black/African Amernican smdents (6—21 years of age)
were abont 1.5 times more likely to recemve special edncation services in genesal They were specifically
21,66 umes more likely to receive special edncation services for mental retardation and 225 umes more
likely to recerve sermices for emotional distnrhance (ED) than same-ape stmdents of all other

racial fethnic gronps combined. Cther research has documented that Black/ Afncan Amencan simdents
recemve harsher discipline, such as corporal punishment (Gregory, 1996; Shaw and Braden, 1990), and
are less likely than other smdents to recerre nuld diseiplinary alternatives when referred for an
mfraction (Skiba, Michael, Nardo, & Peterson, 2002). Welch and Payne (2010) reported that, repardless
of levels of misbehavior and delnguency, schools with a higher percentage of Black /Afnican Amencan
stmdents had higher rates of exclnuonary discipline, const acton, zero tolerance policies, and enhanced
school secnaty measnres, and had fewer mild disciphnary pracuces. A natonwnide report from the Crml
Rights Project at UCLA (Losen 8: Gallespee, 2012) fonnd that Black/Afncan American smdents’ ont-
of-school snspension rates were approzimately 3.5 times more than that of White smdents.

Althongh a systematic stndy has yet to be condncted, there 1s consistent evadence that the snspension
disparity persists despite controlling for poverty (Noltemeyer & MeLounghhn 2010, socioeconomic
stams (W, Pk, Cramn 8 Moles, 1982), fasnily stmemre and parent educanon (Wallace, Goodkind,
Wallace & Bachman 2008), and teacher ratinps of distuptive behaviors (Roegne, 2010). The suspeasion
rates are equally stoking for certain racial /ethmic gronps of smdents with disabilities. Snspensions for
certain racial/ethnic disabled smdents were apprommately torice the rate of their nondizabled peers.
Welch and Payne (2012) reported that smdents who recemed free/reduced price Inach and/or wese of
Latino backpronnd had increased odds of receiming expulsion as a disciplinary consequence. Gwen
these alarming statistics, NASP believes that school psychologists are in the nnigque position to faciditate
systematic chanpe to eliminate snch dispanties.

CONSEQUENCES OF DISCIPLIINARY DISPROPORTIONALITY /EXPULSION

Ont-of-school snspensions mean lost classzoom tme and often disconnecton from school. A landmark
stmdy conducted by the Conaeil for Stare Governments Justice Center (Fabelo et al, 2011) of neatly a
million children in Texas showed that school suspension increased the likelihood of prade zetention
landing in the mvenie mstice system or dropping ont of school The EPTI].E::I.I:I:I:I. of smdents from
school, parcnlacly Black, {African American male smdents, frequently resnlts in their placement in
alternative edncation settungs and mvenile detention centers. The NAACP Legal Defense and
Edncation Fund (2005) has arpned that there is a lower quality of edncation and more oppormaities for
nepative modeling i snch serungs.

These data show that the disproporionate snspension and exchnsion from school of Black/Afncan
Amerncan smdents sipnificantly contribntes to a path for these smdents from the educational system to
the mrenile mstice system—also known as the school-to-poson pipeline (Fim Losen, & Hewer, 2010;
NAACP Legal Defense and Edncation Fnad, 2005; INognera, 2003). It has been asserted that zero
tolerance policies and pnmitree disciphne practices contnbute to the school-to-prison prpeline, whach
disproportionately affects smdents from certain racial/ethme pronps and those with disabilities
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MNognera, 2003). Regardless, the long-term consequences of disciplinary disproportionabity inclnde
lowrer rates of graduation, employment, and secondary edncation, as well as lower wages and hipher
arrest rates compared to White peers [Affleck, Edgar, Levine, & Fortermp, 1990; Sullivan, 20097

EVIDENCE-BASED SOLUTIONS TO DISPROPORTIONALITY

According to Skiba et al (2008), no single factor prodnces disproporonality—it appears to be a
complex phenomenon that 15 inflnenced by a anmber of factors that vary from one context to another.
Additonally, there are only a few research smdies that address ontcomes from efforts to rednce
disproportuonality. However, grven the long-standing detonmental impact of disproportionality on the
eduncaton of specific gronps, partienlady Afncan Amencan smdents, education researchers need to be
creatrve and direct their attenton to emidence-based programs that specifically address the correlates of
this problem. Interventions tarpeting these cocrelates are fonnd in the promusing progams that may fall
within a multitiered system of snppoct (MTS3). These efforts have made a positive impact on b&hanm:
increased instmetional munmtes, and pn:-mnted betrer edneational ontcomes for all stedents in a
bnilding. As described in the related WASP Posuton Statement, “Approprate Behamoral, Social, and
Emotional Supports to Meet the Needs of All Smdents™ (INASP, 2009), MT5S, which may incorporate
school-wnde positrve behamoral interventions and supports (SWPEIS), initally focnses on preventing
behamor concerns before they ocens throngh the direct teaching of behavior to all smdents m the
bnilding (Avenll & Rinaldi, 2011). The process 15 followed by snpplemental snpports delivered to
gronps: of smdents and indimidnabized mnterventions for those most in need.

Whale direct ontcomes on disproportionality are vet to be realized, when implemented as planned,
system-wnude snpports such as SWPEIS, postive ontcomes—snch as reduced discipline referrals, more
mstmetonal tme, and mncreased munntes for acadenuc enpagement—have been aclueved (Hommer,
Fureman, & Wang, 2010). Further, pronusing programs that adopt constmets such as social-emotional
learning (S5EL) and restoatrre mstice (R} are working to mmprove school climate and cereate an
atmosphere of respect and learing while focnsng on long-term snccess rather than punishment (Osher
et al, 2010). Finally, managing and correcting smdent behamor by implementing programs that am o
develop smdent self-disciphine skills snch as discaplinary practices consistent with the positrre
psychology framework also show promise in redncing dispacities (Bear, 2011). The aforementioned
programs shase a common systems foens and emphasis on prevention and teaching rather than remowal
and pumshment, which is associated with the disproportionate remowal from school of smdents from
certain racial/ethnic gpronps.

Indrmidnally, school psychologists and other school specialists are in a nnigque position to employ
promising practices and interventions to rednce the disproportionate identification of certain

racial fethnic stmdents in special edncation and placement in moge restrictive special edncational
settings. Applcaton of culmally responsme practices and procednges that allow special education
eTalnation teams to condnet evalnations that are ecological in natmre and enlmrally considerate, that nse
prereferral mterventions and cocresponding elipibdity critenia, that are mnltidimensional (Jones, 2009,
and that allow for a cross-battery assessment approach 10 analyzing and mterpreting the enlmzal-
hngmistic loading of intelhgence batterses (Ortiz, Flanagan, & Alfonso, 2007) have shown promise in
redneing bias and increasing appropoate edncational placement for enlmally and hingmustically diverse
smdents (Hemnandez, Ramanathan & Socias, 2008).
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ROLE OF SCHOOL PSYCHOLOGISTS

School psyechologsts have a professional and ethical obligation to address the persistent racial and
ethnic dispropostionality in discipline and special edneation. They ace also in the nnigne position to
research and evalnate preveation-onented programs and alternatrves to suspension in schools, with a
specific foens on redncing disproportionaliey. Additionally, school psyechologists” knowledge and
noderstanding of MTS3, school climate, SEL, cultmeally responsive practice, and SWPEBIS can be
mstmmental in asssting schools to mtermpt the school-to-poson pipeline. School psychologists can
take active steps to rednee mappropoate placements and assist in addressing the dispanty in school
disciplinary practices by

1. Using emdence-based and research-onented frameworks that mtegrate knowledge of dversity, chald
development, and learmng to solve problems of school meffectrreness and to facilitate alternatires
to specidl edncation placements and traditonal punitrre d.u.::-q_:-lmm PIACHCE;

Examimng their own biases to be sure that they do not act i ways that negatrrely affect the famulies

and children they serve;

Acknowledgmng that consistent exclusion of histoncally margnalized gronps of smdents 15 not

acceptable and mmst be gqnestuoned, whether snch exclnsion 15 observed overdy or covertly;

4. Empowenng children and famibes to self-advocate for effectire discipline procednses when
inequities exst;

3. Acqmong snpermsion, consultanon, and professional development to contmmonsly expand onc
mmltenlmsal naderstanding and knowledge of nondiseriminatory practice and improve ons levels of
competency in workinge with diverse popnlations;

6. Implementng M55, which may inclnde SSWPEBIS, SEL and R] approaches that empower all
stundents to sncceed in school (NASP, 2009);

7. Collaborating with others to remiew, disagprepate, and analyze distoet-wide data to identify systems-
level biases with certain racial and ethnic groups;

8. Asustng adowmstrators and school teams in analyzmng yeady academuc and behavioral data in
evalnating enrrent practices, policies, and procednres related to special edneation identification
rates and school diseipline; and,

8. Conmlung with edncational stakeholders snch as parents, smdents, famuhes, teachers, and policy
makers to develop appropnate school discipline policies.

2

F.|:I

If data remew and analysis reveal consistent failnge or exclusion of cermain smdent gronps, school
psychologists can address disproportonality by:

1. Working to develop, evalnate, and snstain alternatives that promote access to effective edncation
for all smdents and groups;

2. Implementing emidence-based edncational /academic interventions that afford alf gronps access to

edncational oppormaities throngh access to the general edncation ensricnlum and sciennfically

based mstmetion leading to an increased likelihood of gradnation by all smdents;

Working collaboratively with communnity connseling agencies and law enforcement for prevention

and intervention, as appropriate; and

4. Ensnpng that there are processes m place, at the school and distoet levels, to examine disagpresated
data to identify dispanties 1n acadenuc or behamoral ontcomes, and to monitor progress towasds
closing those gaps.

F.|:l
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School psyehologists shonld attempt to be leaders in developing, implementing and evalnating enlturally
responsuve snpports that address disproporionabey. Althongh SWWPEIS, SEL, R], and positire
psychology frameworks have vet to show direct evidence in addressing disproportionality, these
posutive approaches and preventre disciplinary stratepes remain promisme (NASPE, 2009 These and
other practices need to be snbstantiated by ongoing research. Addmtional activities for school
psychologists to integprate mto snpportng the needs of all smdents are:

1. Condnecting enlmsally responsive funetional behawmioral assessments and behamoral intervention
plans that always consider a smdent’s enlmral and soeial backpronnd;

2. Identifping fanuly and commmnnity system-level snpports to be nsed with all smdents i a popnlation

and ensnang that a continnimm of inteprated snpports are provided for those reqniring fosthes

assistance;

Developing and implementing Tier 1 (core/naiversal) evidence-based practices snch as SWPBIS,

SEL, R] practices, and peer programs (e.g., bnddy, conflict manapgers, friendshp clnbs);

4. Integrating Tier 2 (snpplemental /targeted) connseling and academic interrention gronps for all

stmdents (e.g., conflict management/ resolntion, gane prevention, small gronp academic mstrmetion);

Developing benchmarks to monitor progress for both negatrre indicators (e.g, rates of office

referrals, detentions and snspension, dropont) and positrre mdicatoss (eg., nanmbers of smdents 1

Advance Placement classes and gfted programs, degree of parent involvement, and gradnation

fates);

6. Prowiding clear data to the entire school commmnity of progress made and promoting segnlar

school-wride celebrations of snocess;

Promoting positive disciplinary options to keep smdents in school and to improve overll schoaol

climate while being mindfn] of the research on school connectedness offered by the CDC (2009),

making personal connections with racially and ethnically diverse smdents, and implementing

strategies that will engage all smdents m school and m learning.

F.|:l

!,,u

SUMMARY

NASP beleves that all smdents are entitled to an equitable edncation mn the least restrictire
environment that leads to academic and hifelony snccesses. Exceszive nse of special edncation and harsh
diseiplinary actions limits smdents’ access to general edncation, prodnees inequitable oppormaities to
learn, and contnbutes to negatrre edncational outcomes, especially for Black /Afncan Amencan
students. Throngh the MTSS process, school psychologists can become :1::'111:'-&11; invalred in
determining how racially/ethnically diverse smdents are identified to recerve appropoate mrterventions
to meet their needs, rather than assuming a need for special educaton or harsh disciplinary actions.
Eefore these interventions are employed and montored, school psychologists shonld pnide the school-
based team in carefnlly remewrmng the exclnsionary crtena associated with determiming a

racially fethnically diverse stmdent’s &hgih-ﬂ.tt'r for 'E-PEIZ‘:[E]. edncation sermices. School psychologists shonld
also consider these exclnsionary coteria when concepmalzing and condneting comprehensive
evalnations with racially/ethnically diverse smdents. Consistent with the poals of the Snpportive School
Dizcipline Imitiative offered by the United States Departments of Jnstice and Edncanon (2011), NASP
STUppoOLts 1.11'I_|_II1E:I:I:I.-E'.I:I.I'.3.1'_‘I.I:I£I. of Eﬂ'ectr':'e disciplinary practices to foster safe, snpportive, and l:l:uu:lm:tr':'e
learning environments in all classroom settngs. In suppornng schools, school psychologists mmst
proactvely assist to develop, implement, and monitor the delivery of Effec'tr':"e learning and positive
behawmioral strategmes to all smdents at both the local and system levels (MASP, 2010). Redm:':.ng racial
and ethnic disproportionality in edncation is a complex, mnlnﬂceted problem that requires further
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research and nse of disaggregated data to exanmune the impact of noiversal academic and behamoral
interTentions.
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School Psychology Program

The University of Houston-Clear Lake’s College of Human Sciences and Humanities offers
a Specialist n School Psychology (SSP). Approved by the National Association of School
Psychologists, the UHCL 5chool Psychology program seeks to prepare students to become
Licensed Specialists in School Psychology (L55Ps) and Nationally Certified School
Psychologists (INCSPs).

Students gain knowledge and skills aligning with national standards such as:
* assessment for academic, behavioral, developmental, and social-emotional functioning,

L ] L
* evidence-based prevention and intervention services for academic, behavioral, and social- Un_lver Slt y

emotional functioning;

*  crisis prevention/intervention; and Of Hou St()]].
*  consultation and collaboration with schools and famalies.
Clear Lake

The choice is clear.

Students complete courses with outstanding faculty and have hands-on training in the UHCL
Psychological Services Clinic, school-based practicum, and the capstone, paid school-based
internship.

Applications should be submitted by January 25%,

http:/ /wwwuhel edu/schoolpsychology

For more information, contact Dr. Thomas Schanding (schandingjri@uhecl edu).

TEXAS$& STATE
UNIVERSITY

SAN MARCOS

School Psychology Program
Texas State University offers a Specialist in School Psychology (SSP) degree in school psychology, approved
by the National Association of School Psychologists (NASP). The program endorses the scientist-practitioner
training model. Texas State also offers a program for individuals who already hold a master’s level psycholo-
gy degree in a related field and would like to re-specialize in school psychology.

For more information, Elease contact:
Jon Lasser, Ph.D.
Coordinator, School Psychology Program
www.txstate.edu/clas
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