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SMART	AND	IDEA	
	

	
	
	

S • Specific – Small	and	simple	to	increase	future	success	with	early	momentum

M
• Measurable – Targeted	and	observable	to	enhance	development	of	an	action	plan	
• Better	informs	stakeholders	when	goals	have	been	achieved	and	to	what	degree

A
• Attainable – “Do-able”	and	realistic	for	one’s	ability		
• Helps	maintain	motivation	and	perseverance

R • Realistic – Meaningful	to	present	and	future	needs

T • Timely – Deadlines	help	promote	progress,	accountability,	and	re-evaluation

IDEA  SMART 

Annual	goals	need	to	be	written	clearly	and	concisely	
(Knowlton,	2007)	

Specific		

Behavioral	goals	must	be	able	to	be	described,	rated,	
quantified,	tested	and	retested,	and	used	for	comparison	
throughout	the	year	(Capizzi,	2008)	

Measurable	

Goals	must	be	“feasibly	accomplished”	over	the	duration	of	
the	year	(Knowlton,	2007)	

Attainable		

Goals	must	be	directly	related	to	the	student’s	assessed	
present	level	of	performance	and	learning	needs	(Kowalski	et	
al.,	2009)		

Realistic		

Descriptions	indicate	whether	the	student	is	expected	to	meet	
the	goal	by	the	year’s	end	(Turnbull	et	al.,	2013)	

Timely	
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Transforming	Recommendations	into	Behavior	Goals	
	

Emotional	Disturbance:	1)	An	inability	to	build	or	maintain	satisfactory	interpersonal	
relationships	with	peers	and	teachers;	and	2)	a	general	pervasive	mood	of	unhappiness	or	

depression	

	
	
	
	

==============================================================================	
	
	
	

	
	
	
	
	
	
	

To	increase	personal	insight	into	feelings	and	behaviors,	Yolanda	may	benefit	from	reading	
social	stories	that	describe	different	sources	of	emotions	and	what	they	look	like	in	other	

people.		As	Yolanda	gains	a	better	understanding	of	emotionality	as	a	spectrum,	provide	her	
with	appropriate	vocabulary	needed	to	express	her	feelings	and	describe	other	people’s	

feelings.

Within	one	grading	period	(6-weeks),	Yolanda	will	demonstrate	clear	understanding	of	up	to	2	
types	of	emotions.		This	will	be	evidenced	by	her	ability	to	identify	personal	examples	in	which	
she	experienced	the	emotion	and	infer	the	feelings	of	others	from	stories	and	other	types	of	
media.		Skill	acquisition	will	be	measured	by	her	use	of	“I	feel/	felt”	and	“they	feel/	felt”	

statements,	self-appraisal	scale,	and	role	playing	strategies	with	support	staff.

Stacey	may	find	it	helpful	to	learn	how	to	use	relaxation	techniques	such	as	deep	breathing	
and	progressive	muscle	relaxation	as	a	way	of	coping	with	frustration	and	stress.

Within	one	grading	period	(6-weeks),	Stacey	will	practice	relaxation	strategies	up	to	3	times	
each	week.		This	will	be	evidenced	by	her	ability	to	reflect	on	their	utility	and	overall	level	of	

effectiveness.		Skill	acquisition	will	be	measured	by	direct	observation,	completion	of	
counseling	materials	(e.g.,	worksheets),	and	her	ability	to	openly	discuss	experiences	involving	

negative	emotions.
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Evidence-Based	Interventions:	Depression	
	
1)	Cognitive-behavior	therapy	
• Self-appraisal	rating	system/	mood	monitoring	
• Relaxation	monitoring	forms	
• Social	skills	training	
	

2)	Cognitive	restructuring/	dysfunctional	thought	records	
	
3)	Role	playing	of	thought	distortion	and	alternate	evidence	
	
4)	Identifying	precipitating	and	exacerbating	factors	
	
5)	Behavioral	activation		
	
6)	Interpersonal	therapy	
• Interpersonal	inventories	to	identify	and	clarify	
interpersonal	difficulties	with	peers	and	adults	

• Making	connections	between	negative	emotionality	and	
specific	interpersonal	situations	(e.g.,	identify	
communication	patterns)	

• Identifying	alternate	responses	solutions	and	reflecting	on	
those	solutions	through	feedback	

	
7)	Relaxation	training	
• Progressive	muscle	relaxation	
• Guided	imagery	
• Diaphragmatic	breathing	



Copyright	2017.		Ryan	H.	Hinojosa	

	



Copyright	2017.		Ryan	H.	Hinojosa	

Function	Matrix	
	
Function:		 Positive	

Reinforcement	
(Access	Something)	

Negative	
Reinforcement	
(Avoid	Something)	

Attention	 	
	
	

	

Tangible/	Activity	 	
	
	

	

Sensory	 	
	
	

	

	
==========================================================	
	
Function:		 Positive	

Reinforcement	
(Access	Something)	

Negative	
Reinforcement	
(Avoid	Something)	

Attention	 	
	
	

	

Tangible/	Activity	 	
	
	

	

Sensory	 	
	
	

	

	
*Adapted	from	Umbreit	et	al.	(2007)	
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